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Abstract 

Gender-Responsive Pedagogy (GRP) is an educational approach designed to address and challenge gender biases within teaching 

practices, creating equitable learning environments for both male and female students. In countries like Nigeria, gender 

disparities persist in education, particularly at the secondary school level. These disparities are influenced by socio-cultural 

norms, inadequate teacher training, and a lack of gender-sensitive resources, which can hinder students' learning opportunities 

and academic achievement. In Oyo State, gender-responsive teaching practices remain underexplored, despite their potential to 

promote educational equity. This study explores the implementation of GRP in secondary schools in Oyo State, focusing on how 

teachers integrate GRP into their teaching methods, the barriers and facilitators to its mainstreaming, and its impact on student 

learning, qualitative research design was employed, utilizing two primary data collection methods: Focus Group Discussions 

(FGDs) and Key Informant Interviews (KIIs). The study included two FGDs with a total of fifteen students (eight and seven 

participants respectively) and ten KIIs with key stakeholders, including the Director of Quality Assurance, Director of Schools, 

school counselors, and six secondary school teachers. The data were analyzed using thematic analysis with the help of Atlas.ti 

software, focusing on four core objectives: assessing GRP implementation, identifying barriers and facilitators, exploring the 

perceived significance of GRP for students, and recommending strategies for better integration of GRP. he findings revealed 

significant barriers, including insufficient teacher training, lack of resources, and resistance due to limited understanding of 

GRP‘s benefits. Despite these challenges, there were also positive facilitators such as teacher willingness and the positive impact 

of GRP on student engagement and achievement. The study concludes with recommendations to enhance teacher training, 

increase resource allocation, and foster stronger support for GRP at the school and policy levels to improve educational outcomes 

and promote gender equality in Oyo State. 
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1. Introduction 

In recent years, the global focus on education has shifted 

from merely ensuring access to schools to improving the 

quality of teaching and learning processes, with a particular 

emphasis on inclusivity and equity [1]. One critical area in 

achieving equitable education is the integration of gen-

der-responsive pedagogy (GRP) in education [2]. GRP en-

sures that both male and female students have equal oppor-

tunities to participate, engage, and excel in learning envi-

ronments [3]. This concept challenges traditional stereotypes 

and gender norms within educational settings and aims to 

create classroom environments that are free from all kinds of 

bias, allowing all students, irrespective of gender, to succeed 

[4]. 

The Nigerian education system, like many others, faces 

challenges related to gender disparities, particularly in sec-

ondary education [5, 6]. In Oyo State, where cultural, social, 

and economic factors often play a role in shaping students' 

experiences in the classroom [7, 8], the integration of GRP 

into the teaching processes is critical. However, while the 

need for GRP has been recognized, there is limited research 

exploring its implementation, the barriers and facilitators its 

implementers face, and the impact of such practices on stu-

dents in Oyo State. 

This study, therefore, seeks to fill this gap by exploring the 

perspectives of the education stakeholders in Oyo State in the 

implementation of gender-responsive pedagogy, the chal-

lenges they encounter, and the significance of GRP integra-

tion for students. By understanding these aspects, this re-

search aims to provide practical recommendations for main-

streaming GRP activities into teaching and learning, contrib-

uting to more equitable educational outcomes for all students 

in Oyo State. 

Conceptual Framework 

The social, physical and academic environments of educa-

tional institutions are often responsible for reinforcing the 

construction of masculine and feminine identities in individ-

uals [9]. Many times, teachers are not even aware of situations 

that are gender-discriminatory [10] and may use learning 

materials that portray only one gender performing certain 

types of activities or unintentionally make disapproving re-

marks about the capability or characteristics of either gender 

[9]. 

 
Source: [14] 

Figure 1. Conceptual Framework of the study. 

Accordingly, a study asserted that girls may often be ex-

cluded from certain public activities as a consequence of a 

male-dominant view of gender roles [11]. These notions 

suggest that women are both unfit for and uninterested in the 

teaching and learning process [12]. Generally, this discour-

ages the students, girls in particular, from participating effec-

tively in the teaching and learning process. So, gender re-

sponsive school environment is required which can give an 

opportunity for all students to exert out their feeling and can 

motivate them actively in their learning [9]. 

A gender fair educational organization, as FAWE [13] 

noted, is one where the academic, social and physical envi-
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ronment and its surrounding community take into account the 

particular desires of both male and female students. Mainly, 

teachers can get opportunities to treat all students fairly. To 

recommend solutions, a conceptual framework [14] was 

adapted (see Figure 1) to identify major challenges and pos-

sible opportunities which could affect teachers‘ GRP prac-

tices effectively. Specifically, it demonstrates how challenges 

and opportunities can influence the teachers‘ activities in line 

with manipulating elements of GRP such as lesson planning, 

preparation and use of teaching materials, language use, 

classroom setup, and classroom interaction. Conversely, op-

portunities such as policy support, community engagement, 

access to gender-inclusive teaching materials, and targeted 

teacher capacity-building can enhance the adoption of GRP. 

2. Materials and Methods 

2.1. Research Design 

This study employs a qualitative research design to gather 

data on the implementation of gender-responsive pedagogy 

(GRP) for teaching and learning in Ibadan, Oyo State. Two 

forms of qualitative data collection methods were utilized: 

Focus Group Discussions (FGDs) and Key Informant Inter-

views (KIIs). 

Both methods were designed to explore the diverse per-

spectives of the several stakeholders involved in secondary 

education, including students, teachers, school administrators, 

and ministry officials. 

2.2. Study Population and Sampling 

The target population for this study includes secondary 

school teachers, school administrators, and Ministry of Edu-

cation officials in Oyo State. Purposive sampling was em-

ployed to select participants who have direct experience with 

teaching and school management in relation to GRP. The 

participants were chosen based on their knowledge, roles, and 

involvement in education and gender issues within the state. 

2.3. Data Collection Methods 

Data for this study were collected through semi-structured 

interviews conducted with key stakeholders. An interview 

guide was developed based on the study‘s objectives, ensur-

ing that questions addressed various aspects of GRP imple-

mentation, barriers and facilitators, the perceived significance 

of GRP practices for students, and potential strategies for 

improving GRP integration in schools. 

Each interview lasted between 25 minutes to 45 minutes, 

providing enough time for participants to express their views 

comprehensively. Interviews were audio-recorded, with the 

consent of the participants, and later transcribed for analysis. 

2.4. Focus Group Discussions (FGDs) 

Two FGDs were conducted with secondary school students 

to explore their experiences and perceptions of gen-

der-responsive teaching and learning practices in their schools. 

Each FGD was composed of a mix of male and female stu-

dents to encourage a balanced discussion on how GRP affects 

their classroom interactions and overall learning experience. 

The first FGD comprised eight students, while the second 

included seven students, giving a total of 15 student partici-

pants. 

The FGDs allowed students to share their experiences and 

reflect on whether they felt that teachers treated boys and girls 

equally in terms of participation, access to resources, and 

support for learning. 

2.5. Key Informant Interviews (KIIs) 

A total of 10 KIIs were conducted with stakeholders who 

play a critical role in the implementation and oversight of 

GRP in schools within Ibadan. The key informants included: 

(1) The Honorable Commissioner for Education 

(2) The Director of Quality Assurance 

(3) The Director of Schools 

(4) One School Counsellor 

(5) One School Principal 

(6) Five Secondary School Teachers 

2.6. Data Analysis 

Data from both the FGDs and KIIs were transcribed ver-

batim and analyzed using thematic analysis. The analysis was 

conducted using Atlas.ti, a qualitative data analysis software 

that enabled the systematic coding of responses and identifi-

cation of key themes. The data were analyzed in alignment 

with the four objectives of the study: 

(1) To assess how secondary school teachers implement 

GRP in their teaching processes in Oyo State. 

(2) To explore the barriers and facilitators associated with 

mainstreaming gender-responsive pedagogy in Oyo 

State. 

(3) To recommend possible strategies for schools to in-

corporate GRP activities into learning and teaching. 

(4) To ascertain the perceived significance of the integra-

tion of GRP practices for students. 

Each theme was developed by grouping similar responses 

and identifying patterns across the interviews and focus group 

discussions. The software helped ensure that the data were 

systematically organized, so as to ensure a more efficient 

thematic analysis and interpretation of the results. 

To ensure the reliability of the findings, a process of coding 

was used, where similar responses were grouped into catego-

ries to reveal common trends or divergent views among the 

stakeholders. The findings were then interpreted in relation to 

the study‘s objectives, with recommendations proposed based 

on the data gathered. 
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2.7. Ethical Considerations 

This study was conducted following the ethical principles 

of the National Association of Social Workers (NASW) [15]. 

Ethical approval was obtained from the Oyo State Ministry of 

Education before data collection. Before conducting the in-

terview, all participants were fully informed using infor-

mation sheets outlining the study‘s scope and objectives 

which were duly explained to the participants in English as 

necessary. Anonymity and confidentiality were assured for all 

participants who provided informed consent, with their data 

being stored securely. Participation was voluntary, and stu-

dents and key informants were made aware that they could 

withdraw from the study at any point without facing any 

consequences. Additionally, students below 18 years of age 

provided informed consent using assent forms from their 

guardians. 

3. Results 

This section presents the results of gathered data on gen-

der-responsive pedagogy for teaching and learning. Two 

forms of interviews were conducted; Focus Group Discus-

sions (FGD) and Key Informant Interviews (KII). Two FGDs 

comprising eight and seven students were conducted, while 

Ten KIIs were conducted, comprising the Honorable Com-

missioner for Education, the director of Quality Assurance, 

Director of Schools, School Counsellors and six teachers. 

Four objectives were thematically analysed using Atlas.ti. 

3.1. Assessing How Secondary School Teachers 

Implement GRP in Their Teaching 

Processes in Oyo State 

This section presents a thematic analysis of the the ways by 

which teachers and other stakeholders such as the director of 

schools, director of quality assurance and school counsellors. 

Each of these stakeholders was interviewed to elicit responses 

on how they have been able to implement GRP in teaching 

and learning processes. From the responses gathered from the 

nine participants, five themes were identified, as presented in 

Figure 2; Gender balance in-class participation, reduced 

gender gap performance, equal distribution of leadership roles, 

formation of mixed class group tasks and consciousness of 

biases. 

 
Figure 2. Implementation of GRP in teaching processes. 

3.1.1. Gender Balance in Class Participation 

One of the ways by which teachers specifically were able to 

implement GRP in their teaching processes was to ensure 

gender balance in-class participation. Some of the teachers 

indicated making a conscious effort to ensure that male and 

female students participated equally during discussions or 

while teaching. Sample excerpts below; 

―I now ensure that I‘m giving equal attention to both 

boys and girls and that I encourage them to participate in 

activities they might run away and avoid from‖ 

(KII/Principal/Male). 
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―I‘m making sure that girls are equally represented in my 

chemistry class practical and group work‖ (KII/Science 

Teacher/Female). 

From the above excerpt, it is deduced to effectively im-

plement GRP in the teaching processes, teachers encourage 

students to partake in all activities that are inclusive of those 

perceived to be meant for a particular gender. For instance, it 

was identified from the response of one of the teachers that 

Chemistry is perceived to be the stronghold of the male gen-

der, especially during practical sessions, hence, ensuring that 

female students were included during the practical periods. 

This forms one of the core principles of GRP, which is en-

suring gender balance in the learning process. 

Taking the gender balance a little bit further, involvement 

in menial activities such as maintaining the cleanliness of the 

environment, which was originally and socially described as 

the roles and responsibilities of the female gender was also 

inculcated. As indicated by the principal, he also ensures that 

the male students participate in the chores in school and 

within the classrooms: [Principal: ―especially when we tell 

them to sweep the class and encouraged to take on roles or 

activities considered girls work, but over time, they’ve ad-

justed because we make it compulsory‖]. Although this may 

not be directly linked with pedagogy, it is identified to play a 

role in further ensuring gender balance in-class activities. 

3.1.2. Reduction in Gender Gap Performance 

Another identified way by which teachers implement GRP 

in their teaching process is the conscious reduction in the 

performance of males and females across all subjects they are 

being taught. While it was observed from the responses of 

some of the teachers who initially also held biases regarding 

male and female-dominated subjects, their awareness of GRP 

made them more conscious of the performance gap, which 

this has created between the two genders, hence, made a 

conscious effort to reduce the gap in the performance of the 

students across all subjects, including the perceived male and 

female strongholds. Sample excerpt below; 

―we encourage girls to engage in subjects like Math and 

science and make sure that boys are not left behind in 

subjects traditionally seen as female subjects. It‘s relevant 

because it helps create a more inclusive learning environ-

ment, which improves overall student performance helps to 

reduce the performance gap between male and female 

students…‖ (KII/Principal/Male). 

From the above excerpt, it is deduced that there are 

acknowledged male and female ‗subjects‘, which is against 

the principles of GRP. Therefore, the Principal by proxy en-

courages both genders to engage more in their weakest subject 

due to gender, to record overall performance. While females 

were encouraged more to participate in Mathematics and 

other Science-based subjects, males were also encouraged to 

participate more in female ‗subjects‘, which includes the 

English language, amongst others. This will help reduce the 

gap in performance across all the subjects and subsequently 

fulfil one of the principles of GRP. 

3.1.3. Equal Distribution of Leadership Roles 

Another way by which teachers can implement GRP in 

their teaching process is to equally distribute leadership roles 

between male and female genders in class activities. This was 

one of the ways by which teachers have been able to identify 

why one gender has been docile, while the other has been 

active in class participation. It was observed that giving 

leadership roles equally to gender would spur the equal par-

ticipation and activeness of both genders in-class activities. 

Sample excerpts below; 

―...and that leadership roles are distributed equally…‖ 

(KII/Principal/Male). 

―...We‘ve done programs where girls are encouraged to 

take on leadership roles in school which has been very 

successful in boosting their confidence and engagement…‖ 

(KII/Director of Schools/Male). 

From the above excerpts, leadership roles were ensured to 

be equally distributed and affirmed by the Director of schools 

to yield a successful result thereby boosting the confidence 

and engagement levels of the female gender. This is one as-

pect that the society and culture have contributed less to, 

given the patriarchal system that is still common in Oyo state. 

This therefore links to some of the principles of GRP, which 

was encouraging female leadership to further inspire the other 

female gender of their capabilities and that they are not too 

different from their male counterpart. 

3.1.4. Formation of Mixed Groups in Class Tasks 

Further to encouraging female leadership, teachers also 

take the initiative to form groups with different tasks, com-

prising both males and females. This was identified as one of 

the ways by which GRP was implemented. Practically, one of 

the teachers organised a debate on the better gender between 

the male and female children, each side comprising a mix of 

the genders. This leaves some of the debaters to argue for their 

opposite gender. This was deliberately done to encourage 

interaction and seeing from the lens of the opposite gender. 

This further gave insight into the equality in ability and ca-

pabilities of both males and female: 

―There is a debate that says ―The male child is better than 

the female child‖, but when we had ours I didn't make only 

girls support the female gender and only boys support the 

male gender, I mixed them up, to give room for opposite 

genders to support each others motion, and it turned out 

very interactive, and they performed better.‖ 

(KII/Accounting Teacher/Male). 

―...In group projects and during assembly, I now make 

sure that boys and girls work together …‖ 

(KII/Principal/Male). 

As observed from the excerpt above, both genders are 

sometimes grouped to work together in the completion of 

assigned projects. This was to further enlighten both genders 

of their uniqueness in contributing to the success of a group, 
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and that no gender is unique. This also boosts the confidence 

of both genders equally. This further promotes some princi-

ples of GRP, which helps achieve equal opportunity to learn 

and develop between male and female gender. 

3.1.5. Conscious of Biases 

Some stakeholders (Directors or schools and Principals) 

admitted to having biases regarding how they approach and 

teach their students. For instance, one of the teachers admitted 

that before knowing GRP, the students were taught the same 

way, however, after deep reflection following their GRP 

knowledge, they identified the need to support male and fe-

male students in specific subjects. This is to ensure fairness in 

teaching and learning. Sample excerpts below; 

―Yes, as a male response, I‘ve had to reflect on my own 

biases and ensure that they don‘t influence my decisions…I 

must remain objective and ensure that my focus is on 

promoting policies that provide equal opportunities for all 

students, without letting personal assumptions influence 

the evaluations‖ (KII/Director of Schools/Male). 

―more aware of the biases that can come up in the 

classroom‖ (KII/Principal/Male). 

From the above excerpts, it is deduced that stakeholders are 

more careful to avoid gender-based biases when addressing 

students in order not to deny them an equal chance of learning. 

3.2. Barriers Associated with Mainstreaming 

Gender Responsive Pedagogy in Oyo State 

The second objective of the study assess the barriers asso-

ciated with mainstreaming GRP in Oyo state. Four barriers 

were identified from the gathered data as affecting main-

streaming GRP in Oyo state. These are; Inadequate training, 

resistance to implement changes, cultural/societal gender role 

expectations and resistance to change (Figure 3). 

 
Figure 3. Barriers associated with mainstreaming GRP. 

3.2.1. Inadequate Training 

One of the barriers associated with mainstreaming GRP in 

Oyo state is inadequate training of teachers in the implemen-

tation of GRP. According to the Director of quality assurance, 

it was observed that although GRP is not a new program, there 

is no adequate training for teachers to fully implement in in 

the teaching process. Sample excerpt below; 

―One major challenge is the inadequacy of teacher 

training. You know that not everyone is open minded.‖ 

(KII/Director, Quality Assurance/Male). 

―insufficient training for school leaders on how to im-

plement GRP effectively‖ (KII/Director of Schools/Male). 

―Another challenge is the lack of adequate training and 

resources for teachers to fully understand how to imple-

ment it‖ (KII/Principal/Male). 

From the above excerpt, it is deduced that providing insuf-

ficient training for teachers made it difficult to fully imple-

ment GRP. This is also associated with the lack of adequate 

resources, needed to train the teachers on the appropriate 
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implementation of GRP [(KII/Social Studies Teacher/Female) 

―Another thing is the lack of learning materials (textbooks)‖]. 

The director of quality assurance also affirmed the scarcity of 

relevant training materials that aid GRP implementations: 

[―There’s also a lack of gender-sensitive teaching materials‖]. 

The scarcity of training materials makes it difficult to ade-

quately train the teachers, which subsequently makes it dif-

ficult to mainstream GRP in Oyo state. 

3.2.2. Resistance to Change and Cultural/Societal 

Gender Role Expectations 

Another barrier to change in this study is resistance to 

adopting GRP as part of the teaching process in schools. It 

was observed that despite the encouragement and order from 

appropriate quarters regarding the implementation of GRP in 

schools, the director of quality assurance indicated that some 

schools resisted its implementation. Sample excerpt below; 

―...resistance from school administrators and teachers 

who may not see the value in changing their current prac-

tices…‖ (KII/Director of Schools/Male). 

From the excerpt, schools were reported to not see the value 

in its implementation, which might also be attributed to the 

insufficient exposure of school leaders to the benefits of GRP 

implementation. This further makes it difficult to mainstream 

GRP, given the fact that it needs the cooperation of school 

managers and operators to ensure its effectiveness. 

Apart from the resistance from the school, parents and 

students‘ inflexibility to change their attitude towards 

providing equal opportunities to gender was identified as 

another barrier to GRP implementation. The mindset of the 

parents especially due to the patriarchal society in Oyo state 

presents a challenge to convince them of the possibilities of 

the female gender to also be able to perform some male roles, 

including making decisions on the choice of course to study in 

schools. Sample excerpts below; 

―A significant barrier is the mindset of some parents and 

students who are resistant to change. They often think that 

it is complicated‖ (KII/Principal/Male). 

―...To even change the traditional attitudes among stu-

dents themselves is not easy because that is what they do 

from home…‖ (KII/Science Teacher/Female). 

―...societal expectations, where students come into 

school with ideas about gender roles that they have learnt 

from home or their neighbourhood…‖ (KII/School Coun-

sellor/Female). 

3.3. Strategies for Schools to Incorporate GRP Activities into Learning 

 
Figure 4. Strategies to incorporating GRP. 

Series of strategies were identified from the study on how 

GRP activities can be incorporated into learning in schools. 

These includes; Investment in teacher training, review of 

teacher training materials, provision of training materials, 

sensitization of parents on the importance of GRP, instituting 

compliance monitoring system and providing a supportive 

environment (Figure 4). 

One of the identified barriers to mainstreaming GRP in Oyo 
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state was the lack of adequate training of teachers. This 

therefore informed the proposed strategy to invest in the 

training of teachers on the importance of GRP and how it can 

be incorporated. The director of quality assurance indicated 

that ―Schools need to invest in training their staff on GRP‖ 

(KII/Director, Quality Assurance/Male). Investment in train-

ing will further increase the reach of the teachers and schools 

where GRP can be mainstreamed. This also aligns with an-

other identified strategy, which is the provision of training 

materials to aid effective training. 

Another identified strategy from the gathered data is the 

need to review the teacher‘s training materials. The director of 

quality assurance also indicated in his response the need 

to―..review their teaching materials to ensure they reflect 

gender balance and avoid reinforcing stereotypes‖ 

(KII/Director, Quality Assurance/Male). The review was 

specifically indicated to include content that promotes gender 

balance and does not further promote stereotyping and divi-

sion of gender roles, especially in learning. This also comes 

with providing a supportive environment. 

To cater for the resistance of parents to gender role expec-

tations, it was recommended from the gathered data that they 

should be sensitised on the new event(s) which promotes 

equality in learning for both male and female students. Sam-

ple excerpt below; 

―I think our government should carry out sensitization 

for parents through media platforms (radio, TV), so that 

even if it's a male or female child they should be willing 

and interested to learn and achieve success at the end of the 

day‖ (KII/Accounting Teacher/Male). 

The sensitization, in order to get a wider reach was advised 

to be made on media platforms such as radio and Television. 

This will make the mainstreaming easier for concerned 

agencies and teachers. 

Finally, it was recommended from the gathered data that 

concerned agencies should institute a monitoring team that 

ensures the proper implementation of GRPs. This is to force 

schools to fully implement. Sample excerpt below; 

―...developed a monitoring framework together with 

Quality Assurance department to ensure that schools are 

implementing GRP as part of their broader gender equity 

efforts…‖ (KII/Director, Quality Assurance/Male). 

3.4. Perceived Significance of the Integration of GRP Practices for Students 

 
Figure 5. Perceived significance of GRP integration. 

Another objective of the study was to identify the perceived 

significance of the integration of GRP practices for students 

learning. Some of the students identified from their responses 

that certain practices by teachers tend to align certain subjects 

or classroom activities to a specific gender. For example, 

participant 4 in FGD group 1 stated that: [In our chemistry 

class, the teacher always picks boys to do experiments. He 

says things like, ‘Boys are better with these kinds of things], 
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and Participant 5 in FGD 2 stated that [In our home economics 

class, it’s always assumed that girls should be better at 

cooking and sewing, but when boys want to participate, some 

teachers say girls can do it better]. These acts were viewed by 

students to be a discouraging practice that further increases 

the gender gap in learning. This is because it is perceived to be 

determined by gender stereotypes, which is a carryover from 

what society has defined for each gender. 

However, it is important to note that some perceived sig-

nificance was identified if GRP is properly integrated into 

students learning. The identified themes, as shown in Figure 5 

are; Enhanced confidence, improved understanding, per-

ceived equity in learning inclusivity in learning and active 

participation through collaboration. 

3.4.1. Enhanced Confidence 

One of the perceived significance of GRP integration is the 

increased confidence that students gets for participating in 

class activities. It was observed from the gathered data that 

when teachers introduce topics and terms in such a way that 

generates debates in class, it encourages students to partake in 

the debate, and subsequently increases their confidence. 

Sample excerpt below; 

―Our Social Studies and English teachers always makes 

sure that both boys and girls contribute during debates. It‘s 

helped me feel more confident‖ (Participant 

1/FGD2/Female/SSS 1). 

From the excerpt above, it could be deduced teachers role 

in facilitating GRP integration cannot be overemphasised to 

increase the confidence of the students. This especially is 

found to be effective when the teacher consciously ensures 

that there is a balance in gender perspectives and submissions 

during class discussions and debates. As identified from the 

excerpt, the student affirmed that such acts by the teacher 

makes her feel confident. In an ordinary situation where the 

teacher do not encourage perspectives and submissions from 

both genders. Another student stated that: 

‖In my maths class, the teacher never assumes boys are 

better at numbers. He makes us solve the questions on the 

board, and if a girl gets it right, she praises her the same 

way she praises the boys‖ (Participant 

5/FGD1/Female/SSS 3). 

The above excerpt further buttress how teachers‘ activities 

and approach in directly or indirectly utilising GRP increases 

the confidence of the students in learning in class. As could be 

deduced from the excerpt, the fact that the teacher did not 

stereotype any gender in learning Mathematics as well as 

equal reinforcement of correct answers from each gender was 

enough to further increase the confidence of both gender to 

further participate in class activities. 

3.4.2. Improved Understanding 

Another identified significance of GRP integration for 

students is the improvement in students understanding of 

concepts in class. From the understanding of the students, 

GRP integration in learning enables them to better understand 

concepts and topics taught in class. Sample excerpt below; 

―In my biology class [For instance], the teacher uses 

examples that both boys and girls can relate to. It makes the 

subject more interesting because we all understand it better‖ 

(Participant 6/FGD 2/Female/SSS 1). 

From the above excerpt, it was observed that the use of 

GRP by teachers ensured that the students were able to relate 

with what was being taught, given the nature of the terms and 

concepts in Biology. In addition, students found it to be more 

interesting as the use of gender bodily features (Male and 

female), which is also the composition of the classroom were 

readily available and feasible around them. This made it easier 

for students to relate with the teachings and further improved 

their understanding of the concepts being taught. 

3.4.3. Perceived Equity in Learning 

Through integration of GRP, students also perceived that 

there is likely to be equity in learning. As it was identified in 

the introductory part of this sub-section, students showed 

concerned of certain gender discrimination especially in the 

learning of some subjects such as Home Economics and 

Chemistry to mention a few. However, if GRP is adequately 

integrated, it was observed to provide equal learning oppor-

tunities for both genders. Sample excerpt below; 

―It will make the classroom more balanced. No one will 

think, ‗This is only for boys‘ or ‗This is only for girls.‖ 

(Participant 7/FGD 1/Female/SSS 1). 

As could be described as giving every students equal 

chance of learning, the excerpt above anticipates that inte-

grating GRP in teaching offers the opportunity for both gen-

der to learn and understand, and not left wandering because of 

their gender. Again from the introductory part of this section, 

all students, regardless of their gender will have the oppor-

tunity to learning and understanding Chemistry and Home 

Economics if GRP is integrated into the teaching system. 

3.4.4. Inclusivity in Learning 

Another perceived significance of GRP integration into 

learning for students is the inclusivity it offers for the students. 

Inclusivity in this regard was observed from students‘ sub-

mission of the kind of balanced and fair learning environment 

that GRP presents, More specifically, it was observed that 

GRP integration will offer the opportunity for every individ-

ual to partake in classroom activities, especially in learning. 

Sample excerpts below; 

―Yes, because everyone feels like they have a chance. No 

one will feel shy to participate if they know they won‘t be 

judged‖ (Participant 6/FGD 1/Female/SSS 1). 

―...teachers always makes sure that both boys and girls 

contribute during debates…‖ (Participant 5/FGD 

2/Female/SSS 1). 

From the above excerpt, it could be deduced that having a 

GRP integrated system in secondary school will make stu-

dents, regardless of their gender to develop the sense of being 
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included or part of a learning team/environment, which is not 

based on their gender. Particularly adopting an approach that 

ensures that both gender partake in classroom activities fur-

ther spurs the perceived inclusiveness in the learning process 

for students. 

A similar theme to inclusivity in learning is the active par-

ticipation of students in learning. Although active participa-

tion through collaboration was identified as another theme, it 

shares some features with inclusivity in learning. It was ob-

served from the gathered data that students perceives from 

subtle observation of their school environment especially 

during learning period, they were actively involved when they 

are divided into groups that has the mix of both gender. 

Sample excerpt below; 

―Our Social Studies teacher encourages everyone, boys 

and girls, to work in mixed groups. He says, ‗Both of you 

have something valuable to contribute.‘ I think it helps 

because we get to learn from each other, and no one feels 

left out‖ (Participant 4/FGD 1/Female/SSS 2). 

From the excerpt, students believed that they all have dif-

ferent parts to play during group tasks in schools, hence, takes 

it as individual responsibilities to ensure that the group is 

active by contributing their part to it. While dividing into 

groups serves its own purpose of ensuring that individual 

group members are active, the gender mixture also implies 

that the contribution of both male and female gender are 

mutually exclusive in academic exercises, especially when 

grouped. 

Another student also indicated that the approach which one 

of the teachers adopts depicts a GRP integrated method, 

which also benefits students learning: [Participant 7/FGD 

2/Male/SSS 2: ―In my Civic Education class, our teacher 

encourages both boys and girls to lead discussions. She says 

it’s important for everyone to get a chance‖]. From the ex-

cerpt, making both genders leads discussions ensures active 

participation and inclusivity at the same time. This ultimately 

contributes to reducing the gap in learning for both genders, if 

adopted across different subject areas. 

4. Discussion and Conclusions 

This study examined gender-responsive pedagogy for 

teaching and learning using a qualitative approach among 

multi-stakeholders comprising teachers, students, parents and 

directors in the education sector. Four objectives were stated 

and achieved in this study. The first objective assessed how 

teachers implement GRP in their teaching process in Oyo 

state. It was discovered that various approaches were utilised 

to ensure fairness in the teaching and learning of students. 

These include; Gender balance in-class participation, reduced 

gender gap performance, and consciousness of biases. Other 

identified themes were equal distribution of leadership roles 

and formation of mixed class group tasks. This is in order to 

encourage gender balance in learning. This is considered 

important as the female gender has oftentimes been relegated 

to supportive roles, and rarely given leadership opportunities 

[16]. This has trickled down to the educational system where 

males were even already perceived to always assume the 

leadership role in classrooms [17]. However, the GRP prin-

ciple which preaches gender equality downplays gender 

dominance in every subject area, and preaches democratiza-

tion in all fields of learning [14]. 

These findings align with existing research which empha-

sizes that gender-responsive teaching helps achieve equity in 

education by encouraging equal participation and leadership 

opportunities for boys and girls [18]. UNESCO also stresses 

the role of teacher training in promoting unbiased classroom 

interactions, mixed-group tasks, and balanced leadership roles 

[19]. Similarly, FAWE outlines practical strategies, such as 

ensuring fair distribution of leadership roles and being 

mindful of gender biases in teaching, to support equal learning 

opportunities [9]. These studies confirm that practices like 

encouraging girls to take on leadership roles and promoting 

balanced classroom participation can help break 

long-standing biases and create a more equitable education 

system. 

The second objective identified the barriers associated with 

the mainstreaming of GRP in Oyo state. From the findings, it 

was found that inadequate training of teachers posed a barrier 

to the full implementation of GRP in Oyo state. This was also 

aided by the lack of adequate resources for training the 

teachers. In addition, there is resistance to the program in 

some schools, which are meant to be the drivers of GRP. The 

resistance was borne of their limited understanding and ex-

posure to the benefits of GRP in ensuring fairness in teaching 

and learning. 

This finding is consistent with similar studies conducted in 

Palestine and Ethiopia, which identified teacher training gaps 

and resistance as significant barriers to the implementation of 

gender-responsive pedagogy in educational settings [20, 14]. 

Just as in Oyo State, the studies found that inadequate teacher 

preparation and lack of understanding among educators about 

the significance of gender equality in education were key 

challenges that limited the effectiveness of gender-responsive 

initiatives. 

Parents and students also resisted this change due to cul-

tural and societal factors. These factors were engrained deeply 

in the mindset of the students and parents, hence served as a 

barrier to the implementation of GRP. This is in tandem with 

findings from other studies that observed a pushback as a 

result of beliefs [21]. 

The third objective examined the strategies that could help 

fully implement GRP in Oyo state. It was observed from the 

findings that government investment in the training of teach-

ers and provision of materials would contribute no small 

amount to the full implementation of GRP in Oyo state. Other 

strategies from the findings which is in agreement with a 

similar Ethiopian study include; a review of teacher training 

materials, provision of training materials, sensitization of 

parents on the importance of GRP, instituting a compliance 
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monitoring system and providing a supportive environment 

[22]. 

Similarly, the fourth objective examined the perceived 

significance of GRP integration from the students' perspec-

tives. It was discovered that GRP integration will improve the 

understanding of students in classes. Also, GRP integration is 

perceived by students to enhance their confidence. Other 

significance of GRP from the perspectives of the students 

includes; Encouraging inclusivity in learning, promotion of 

active participation through collaboration and the perceived 

equity in learning. 

5. Recommendations 

The following recommendations were made based on the 

findings of the study; 

i. Firstly, it is recommended that concerned agencies such as 

the Oyo State Ministry of Education, the Teaching Service 

Commission, and the state Universal Basic Education 

Board should include in their recruitment exercise, the 

flexibility of potential teachers to inculcate GRP while 

teaching. This could also be added as part of the recruit-

ment criteria. This will assist in recruiting teachers with 

the needed skills that are desired in mainstreaming the new 

changes in education, including GRP. 

ii. As regards the currently serving teachers, it is recom-

mended that the state government should make it a point of 

duty to invest in staff development for some time. For in-

stance, the state government could create training and 

development opportunities in batches, where the first sets 

of teachers can be trained on GRP. These sets of teachers 

will in turn serve as trainers for other teachers within their 

respective schools. This will not only be economically 

viable but also aid fast implementation in schools. 

iii. Further, it is recommended that the Oyo state government 

through the concerned agencies should attach a motiva-

tional package to the utilisation of GRP by teachers. For 

instance, teachers who can utilise the training on GRP can 

be rewarded with recognition or materially to encourage 

other late adopters amongst them. 

iv. It is also recommended that the government should sub-

scribe to media platforms such as radio and television 

through the sponsoring of educational programs to gener-

ate more listenership of parents and guardians. The es-

sence is to deploy messages on the meaning, importance 

and reason why every stakeholder should adopt GRP as 

part of the teaching processes in schools. This will help get 

a wider reach. Periodic events held in schools such as 

Parent-Teachers Association (PTA) meetings can also be 

leveraged as an opportunity to pass similar messages. 

v. In addition, it is recommended that the Oyo State Ministry 

of Education, Teaching Service Commission, and state 

Universal Basic Education Board institute a compliance 

team that will ensure that schools adhere strictly to GRP 

implementation principles. Penalties should be instituted 

and made known to every school within the state in order 

to command implementation. 

All the above recommendations were made, considering 

the importance of GRP as observed and found in this study. 

Implications 

The findings of this study have several important implica-

tions for policy and practice in the education sector, particu-

larly in Oyo State, Nigeria: 

Need for Targeted Teacher Training: The study reveals that 

inadequate teacher training is a significant barrier to the ef-

fective implementation of Gender-Responsive Pedagogy 

(GRP). Therefore, there is an urgent need for continuous and 

comprehensive professional development programs for edu-

cators. Teachers must be equipped with the necessary skills 

and knowledge to implement GRP strategies effectively in the 

classroom. This training should be part of a broader profes-

sional development framework that includes gender-sensitive 

teaching practices as a key component of teacher education. 

Awareness Campaigns for GRP: Resistance to GRP in 

some schools, driven by limited understanding of its benefits, 

suggests the necessity of robust awareness campaigns. Edu-

cational stakeholders, including school administrators, 

teachers, and students, need to be better informed about the 

positive impact of GRP on promoting fairness and inclusivity 

in education. Raising awareness through workshops, seminars, 

and other educational programs can help address misconcep-

tions and foster broader acceptance of GRP. 

Policy Integration of GRP: To mainstream GRP effectively, 

there is a need for clear policy integration at the state and 

national levels. The incorporation of GRP into educational 

curricula and national education policies would provide clear 

guidelines and institutional support for teachers. This inte-

gration should also include gender-responsive materials and 

resources to enhance the quality of instruction and promote 

gender equity in schools. 

Resource Allocation for GRP Implementation: The study 

highlights the lack of resources, which limits the effective 

application of GRP in schools. It is essential for policymakers 

to allocate adequate funding and resources to support the 

implementation of GRP. This includes providing schools with 

the necessary instructional materials, teaching aids, and 

technology to ensure that GRP strategies are effectively in-

corporated into daily teaching practices. 

Fostering Inclusive Learning Environments: The positive 

impact of GRP on student engagement and achievement un-

derscores the importance of creating inclusive learning envi-

ronments. Schools must ensure that both male and female 

students have equal opportunities for participation, access to 

resources, and academic success. This can be achieved by 

fostering a classroom culture that promotes respect for gender 

equality and addresses the unique needs of both genders. 

Implications for Broader Educational Equity: The findings 

from this study contribute to the broader discourse on educa-

tional equity in Nigeria. The challenges and opportunities 

identified in Oyo State are not unique to this region, and the 
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insights gained can be applied in other states facing similar 

barriers to GRP implementation. By addressing the barriers 

identified in this study, the education system as a whole can 

move towards more equitable educational outcomes. 
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